MUSTER

Multi-Site Teacher Education Research Project

sponsored by DFID Ghana
L esotho
VEEW
South Africa
Trinidad &
Tobago

Discussion Paper

The Experience of Training:
A Study of Students at the
National Teacher Training
Collegein Lesotho

J. Pulane Lefoka with Mantoetse Jobo,
Baatswana M oeti and Janet Stuart

August 2000




Multi-Site Teacher Education Research Project (MUSTER)

MUSTER is a collaborative research project co-ordinated from the Centre for
International Education at the University of Sussex Indtitute of Education. It has been
da/eloped in partnership with:

The Indtitute of Education, University of Cape Coadt, Ghana

The Inditute of Education, The Nationd Universty of Lesotho.

The Centre for Educationd Reseerch and Training, Universty of Maawi.

The Faculty of Education, Universty of Durban-Westville, South Africa

The Schodl of Education, The Univerdty of the West Indies, St. Augustine's Campus,

Trinided.

Financid support has been provided for three years by the British Department for
International Development (DFID).

MUSTER is focused on generating new understandings of teacher education before,
during ad after the point of initid qudification as ateacher. Its concernsincude
exploring how new teachers are identified and sdected for training programmes, how
they acquire the skills they need to teach effectively, and how they experiencetraining
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in teecher education in developing countries through active engagement with the research
process from design, through data collection, to andysis and joint publication. Principa
researchers lead teamsin each country and are supported by three Sussex faculty and
three graduate researchers.

Thisseries of discussion papers has been crested to provide an early opportunity to share
output from sub-gtudies generated within MUSTER for comment and congtructive
criticism. Each paper takes atheme within or across countries and offersaview of work
in progress.



TABLE OF CONTENTS

List of Tables ii

Acronyms and Abbreviations i

Abstr act 1
Chapter 1. Introduction 2
1.1 Rationale 2
1.2  Objectives 2
Chapter 2. Research Methods 3

21 Population 3
2.2 Instruments 3
2.3 Procedure 3

Chapter 3: Data Analysis 5
Chapter 4. Findings 6

4.1  Introduction 6

4.2  Other themes 12
Chapter 5. Conclusons 17
References 19
Appendix 1. Lesotho Midway Likert Items 20

Appendix 2. Mid-Way Questionnaire 21



LIST OF TABLES

Table 1: Usefulness of different aspects of the course
Table 2: Subjects requiring more time
Table 3: Difficulty of selected aspects of the course

Table 4: Ranking improvements needed by | mportance

ACRONYMSAND ABBREVIATIONS

COsC Cambridge Overseas Secondary Certificate
DEP Diplomain Education (Pimary)

ICT Information and communication technology
MUSTER Multi-Site teacher education research project
NTTC Nationa Teacher Training College

RE Rdigious Education

12



ABSTRACT

The focus of this sudy is how dudent teechers experience the curriculum during ther
time a college. In paticular it seeks to invedigae sudent perceptions about teaching
and learning a the Naiond Teecher Training College and their views of tutors their
peers, and the teaching professon. Thus, it provides an opportunity to explore imeges of
teeching and how teecher educators are shgping future teechers through their interactions
with them. The data was collected from diaries kept by a smdl group of student teachers
as wdl as a quedionnaire. It was triangulated by other dudies done as pat of the
MUSTER project. As the data was based on a smdl sample, the concdlusons should be
regarded as tentative, but they provide some interesting indgghts.

On the whole, the students are pleased to be a college and are il planning to be primary
teechas Traning had made them more aware of the complexities of teaching but had
hed litle impact on attitudes to teeching in generd. They vaued the professond
components of the course, but fdt there was a lack of a practicd focus. They raed the
bridging course highly, as they found the academic aspects of the course difficult,
epedidly sdence, but there was a need for gill more support in English language and
dudy skills. Respondents gave some examples of good teaching from the tutors but dso
many examples that were less than satidactory; few tutors are moddling good learner-
centred teaching methods. Assessment practices reveded little coordination between
ubjects and there was some evidence of chedting. The diaries suggest that students
relationships with lecturers are not very good and they ae not paceved as good
professond role modds. Overdl, a this gage many students seemed to be Struggling to
keep up with an overloaded and demanding curriculum, with less than adequate support
from tutors.



CHAPTER 1

INTRODUCTION

1.1 Rationale

Candidates who get admitted into teacher educaion colleges bring with them a massive
number of experiences accumulaed over many yeas of primay and Secondary
education. These contribute to ther dtitudes towards and perceptions about the various
agpects of the teaching professon and/or teecher education in generd. The MUSTER
ub-sudy on “Becoming a Teache” dealy supports this view.  While only some
dudents enter with teaching experience, dl bring images of good and poor teechers
Subsequently, teacher education students observe and most probably interndise a number
of behaviours portrayed by both lecturers and other student teachers during thelr tudy
period in teecher traning inditutions This is an important pat of their college
experiences. Such experiences in turn might contribute to the attitudes they will take with
them into schools

Surprisngly, teecher education inditutions particulaly the Nationd Teecher Traning
College (NTTC) do not seem to have investigated the kinds of experiences tat students
ae accumulaing during ther traning. Yet, daa genaated through investigating
dudents life in the college could inform teacher educators and adminidrators about the
effects of such inditutions on future teachers in many ways Spedficdly, teacher
educatars in paticular might find such information helping them improve ther teaching
goproaches. This sub-dudy therefore sought to investigae <Sudent’ views on the
expaiences they ae accumulaing while undergoing training a the Naional Teacher
Traning College (NTTC).

1.2  Objectives

This sub-dudy is pat of the Curriculum drand of MUSTER, which posss the overdl
quesion: How do students acquire the knowledge, skills and attitudes necessary to
become effective teachers?

The research reported here focussed on how student teachers experience the curriculum
during their timein college. In particular, it sought to investigete Sudent perceptions
about teeching and learning a the NTTC, their views of the course o far, thelr atitudes
to the tutors and their peers, and their views about the teaching professon. 1t was hoped
the answers might throw further light on what kinds of imeges of teeching such a
programme presents, and how the teacher educators might be shaping future teachers
through their interactions with them.



CHAPTER 2

RESEARCH METHODS

2.1  Population

In February 1999 a quedtionnaire was administered to the whole firs year cohort of the
Diploma in Education Pimary (DEP) dudents The origind intention was to sHect a
andl but representative group from the cohort and monitor their experience through the
firg hdf of the programme  With this in mind, thirty-two (32) student teachers were
initidly sdected usng a drdified sampling technique.  However, only twenty-seven
agreed to paticipate in the study. In sdecting the sample a number of factors were
conddered: their COSC grades (to ensure a wide range of performance sandards), gender
(one -third maes and two-thirds femdes) and the location from which student teachers
came (Highlands, lowlands, urban and rurd).

These sudents were asked to write an essay about their perception of good and bad

teechers. This data was andysed and the findings reported esewhere (see Lefoka et d,
forthcoming).

2.2 Ingtruments

For the next stage of the study, to be reported here, students were asked to keep a diary
and to participate in focus group interviews. Since only 9 student teachers as opposed to
twenty-seven submitted thar diaries it was decided to adminiger a questionnare (the
‘Midway’ survey - see gopendix) to dl the twenty-seven (27) student teachers. The
intention was to supplement the data collected through diaries. However, only fourteen
dudents responded to the quedtionnare. This group gppear dightly older than the
average, (and perhgos had a more responsible attitude); the gender raio of 10 women and
4 men isroughly proportiond to that of the cohort asawhole.

2.3 Procedure

The initid plan whereby medtings would be hed between the ressarcher and Student
teechers to guide the process of diaries was not fully adhered to. The mgor reason was
the packed dudent lecture schedule. In the firg place, they were never avalable as a
whole group, secondly, they only had one free period in a week which they used for
library purposes. As a result only two groups (10 plus in each group) as opposed to three
paticipated in a focus group medting. In the group interviews sudents were given the
following guidance for their diaries



1. You have to try to recal as accurady as posshle dl the necessxry detalls of required
information;

2. Try to kegp your diary up-to-date o that its Srength is maintained,

3. Write down everything that seems interesing and or unusud that goes on in the
College dassooms especidly in the English, Mathematics Sdence and Educationd
Foundation courses.

The diaries were kept during Semester 2 (September-November 1999)

After the sudents had been & the College for 18 months, the ‘midway’ questionnaire was
prepared and students were gathered for the purpose of explaining to them how they were
expected to fill it. Although dmog dl dudents atended this gethering, they were not
prepared to fill the questionnaire there and then, and only 14 out of 27 quesionnares
were returned.



CHAPTER 3

DATA ANALYSS

The data from the diaries was dudied, together with notes from the focus group mestings,
and recurring themes were noted. The questionnaires were fird andysed usng SPSS to
generate frequencies, and then a narrative account was written describing the patterns that
emaged (the sample was too andl for further daidicd andyds). The answers to the
open-ended questions were andysed manudly and summarised.  These three sets of data
were then compared. Some of the themes and patterns could be rdated to the curriculum
framework used to anadyse the documented curriculum (see Lefoka and Stuart, 2001) but
others emerged from the data

The amdl dze of the find sample makes it difficult to draw robust condusons but the
data is rich and can contribute some ingghts into the curriculum process.  This report aso
draws, in places, on data collected in other parts of the MUSTER work.



CHAPTER 4

FINDINGS

4.1 Introduction

The firg pat of this section draws on the Curricullum andyds framework and congders a
curricular drategy as compriang five interdated pats the ams and objectives, contert,
teaching/learning methods, resources and assessment.  In the second part other themes are
discussed.

4.1.1 Content of the curriculum as perceived by the students

Bridging course: The one-semedter, pre-entry bridging course (Aug.-Nov. 1998) was
highly vdued by the dudents with nearly hdf the respondents saying it should be
lengthened.  Diarids dso commented postivdly on this pat of the course prasing
epecidly the introduction to ICT and the sudy/library skills courses One summed it up
as ‘ The pre-entry course was very important to me'.

Balance A key issue in teacher education curriculum is the baance between the different
components: subjects and methods, theory and practice  The survey daa suggeds tha
while mogt thought there was enough teeching about subject content, over hdf wanted
more on subject methods. There was an even dronger feding tat the baance between
theory and practice was unstisfactory, with over two-thirds saying there was enough
theory and they wanted more practicd activity. At this point in the course they were very
awious to get into schools and indicated tha micro-teaching and teaching practice
preparation should dart earlier.

Asked how useful they found the different aspects of the course, the students put methods
and educetion a the top of thair ligs:

Table 1. Usefulness of different aspects of the cour se

Aspect % ticking "very No. ticking "very
useful’ useful

Subject methodol ogy 93% 13

Education 71% 10

Subject content 5% 8

Project work 29% 4

Group activity work 23% 3

In one student’s view, ‘professional studies is the most important subject because [it
helps] student teachers apply the information that they've got’. When asked what
important new things they had learnt, many students quoted from the education courses
They mentioned <kills ranging from lesson planing to handling chdk and fadng an



audience. Theoreticd topics induded child deveopment, the importance of
reinforcement and motivation, and deding with diffeeent kinds of children, induding
those with dissbilities.

Asked what dse should be induded in the course, four thought computer education and
three wanted more on teaching children with specid needs  Others mentioned
‘adminidration’, career guidance, and more subject specidisation. At the same time, a
couple queried the rdevance of some subjects to the primary curricdum. This suggests
they are more focussed on the professond preparation aspects of the course than on the
academic content.  The request for more ICT shows an awareness of the need for modern
technology.

Appropriate Academic levels. Ancther important issue is whether the content is well
matched to the sudents needs and capabilities. This new Diploma course was desgned
goecificaly to rase the academic dandards of primary teechers, but meny of the firg
cohort did not have the desred minimum qudifications and some had not done dl of the
core subjects in high schoal. There is evidence tha some of them were finding some of
the work quite hard. In the survey, only 60% sad lessons were easy to understand.
Certainly they found the exams much harder tian school level. Science gppeared to give
particular problems.

My Physics tutor assumes we all know about physics and does not consider that
some have not done science at all.

Maths, Sesotho and R.E. were dso mentioned as problematic. One student was dearly
floundering when ghe wrote of an RE. assgnment: ‘I did not understand what was
really wanted’ . One wonders how many other sudents arein this position.

Student need for support in Science and maths was confirmed by the survey, where
sudentswere asked whether the core subjects needed more or lesstime.

Table 2: Subjectsrequiring moretime

Subject % of respondents ticking "'much | Numbers — of
more + ‘more’ time needed respondents

Science 9% 11

Mathematics 64% 9

Education 50% 7

English 43% 6

A diary comment amplified this need for moretimein science:
Physics and chemistry needs under standing and enough time which is not there.

A farly amilar pettern emerges from the response to the question ‘Which parts of the
course are most essy and mog difficult?



Table 3: Difficulty of selected aspects of the course

Subject Very easy Easy Difficult Very difficult
Project work - 25% 50% 25%

Science content - 3B% 46% 15%
Education 8% 54% 23% 15%

Subject methodol ogy 61% 3B% -

Maths content 15% 46% 3B%

English 92% 8%

It is interesting that S0 few Sudents wanted more time on English and that some thought
it essy. Ther levd of written English, as reveded in the diaries was, with one exception,
far below that needed for teachers using it as a medium of indruction. Tutors consdered
the low levd of English as a mgor barier to higher achievement (Stuat e d, 2000).
Only one sudent seemed aware of this lack, describing a scripture union megting held in
English for the sake of foreign participants:

What was embarrassing was that not a single student from NTTC participated [in
the discussions]. They only showed interest when Sesotho was used.

Overload: It was dear from the diaries that the timetable was very crowded; students
went from one dass to ancother with little time to sudy on their own, except for the
occasiond revison lesson:

[there are] too many subjects to be done in a short time, and we are expected to
pass them.

They ds0 complained that assgnments were badly spaced:

There is too much work to do now... each tutor gives us work ... [thinking] it is
the only one to be done

This is conggent with other evidence (Ibid) that departments work in isolation with each
other and that thereislittle overal coordination of the curriculum by senior management.

4.1.2 Teaching and Learning as perceived by students

Students  perceptions of the subject may have been influenced by different ways in which
the subjects were taught. English and Mahematics seem to have been rated highest while
opinion was divided over sience and education. Commenting on the English lecturer,
one student wrote:

| would like to congratulate our English tutor. She is always there to help us —so
much that we feel a little bit superior.




The Mathemdtics lecturer was sad to be hardworking and in the view of one dudent
opinion aso effective in thet:

She is giving us a lot of work for practice. This is very essential for the people

who do not know maths, especially who did not get enough maths background.
The pace helps us all to be at the same stage... | used to hate Mathematics, at
least thereis a big difference compared to my high schod...

In sdence, some dudents were dearlly experiencing learning difficulties. They expressed
concern about understanding concepts. One student reported:

...in physics classes | go out with little understanding of the topic, he (lecturer) is
inahurry...

The Physics lecturer was not able to demondrate and/or use a‘pacing’ skill.

Few gudents mertioned ‘pedagogic content knowledge which would help them to teech
the subject a primary levd. One exception was an English tutor who ‘sang many songs
for children and made us imitate her’.

Evidence from dassoom obsarvations suggests that the most common teaching methods
are lecture, question and answer, and group work. Student diaries in generd were rather
vague about what actudly goes on, but showed how they enjoy chancesto participate:

The education class was also lively, but we were somehow noisy, and the teacher
wanted to see how much we understand about types of motivation, intrinsic and
extringic. We were arguing until she concludes what isright.

It may be tha the education tutors modd discusson methods more frequently than the
subject tutors, Snce another wrote:

In the psychology lesson, an argument on how to close a lesson was sparked by
the hints on micro-teaching. The tutor was able to allow participation on the part
of traineesto share their viewpoints.

The one method frequently mentioned was group work. Some commented thet it dlowed
them to particpate and put their viewpoint (educaion) or that it gave them opportunities
to practice (mahs) but saverd were less enthusadic. Andyss of these comments, as
well as classoom obsarvations, tends to suggest that there was no proper guidance in
relation to group work. One student complained about a Sesotho lesson:

She didn't clarifies [sic] what she really wants, she sent us back to our group but
we still failed to get the answer until she tells us.

On severd occasions sudents were |eft on their own. For example, one student wrote:



We were doing groupwork, and the teacher left us to proceed with the work. We
quarrelled until we end up doing nothing. This made me feel uneasy for | want to

under stand how to do lesson plan format myself.

And of a subsequent lesson:

A member of our group presented a lesson plan- the member did not include our
input and had left [ out] some of what had to be included in the lesson plan format

Some of the problems experienced by students gppeared to be caused by lack of time, or
by poor planning and organisation. For example, they indicated that the Educationd
lecturer did not provide sufficient time for them to practice how to draw up a lesson plan.
One dudent in writing aout lesson planning hed thisto say:

Microteaching is introduced and a lesson plan is also expected. The only
problem is that we practised a lesson plan once last semester and doing it in our
groups. The second time when we are going to deal with it, is the time when
markswill be recorded. We needed at least three to four timesto practice.

An interesting perspective on teaching problems came out of the focus group discussion,
where sudents sad that afternoon lessons were not effective because students tended to
deep dter eding a heavy lunch, paticulaly when lecturers did not involve students in
activities— this was indeed confirmed by the observations

4.1.3 Assessment

Assessment is one of the key components of the curriculum drategy and often has a
disproportionate effect on it. The DEP curriculum daes that the sudents shdl be
asesd by a combination of continuous and find assessment and the curriculum
document recommends many types of assignments  We do not have examples of
assgnments actudly given, but according to the survey responses educdtion gives the
widest variety, including project work; English gives essays tests and a group project;
maths uses mainly tests with some project work, and in science students write reports on
experiments aswell as doing tests and the occasond essay.

Student sad that they prefer assgnments to examinations and they agree that college
tests can be passed by memory. About two-thirds of the survey respondents considered
the assessment was ‘far’, and three quaters of them sad that assgnments are usudly
marked and returned. Students are naturdly concerned about assessment, but some
complants from the diaries indicate that some of the tutors habits leave much to be
desired.

For example, one sudent wrote asfollows:

...our tutor entered the class somehow rude —did not listen to anyone, gave a test
we did not know about and/or which we were not prepared —we do not want to be

10



treated like little kids/pupils in primary school. Even those are informed about
test dates.

Science seems to be paticularly problemaic. One student complained that the biology
tutor had told them to revise the wrong things for the exam. In another case, 70 Sudents
faled a phydcs tes, but the tutor took some of the blame on himsdf for induding extra
topics and dlowed them to reteke the tet.

On the other hand, according to one diarist, Some students cheet on their project work:

The project was supposed to be done in this way. We were supposed to interview
the primary school teachers on the system that is being used in terms of grouping
and teaching methods that are used. It seemed as if some of the students did not
go outside and gather the information. They just used the books and the notes that
were given before and then writing in such a way that it would appear as if they
interviewed some of the people because the names of the schools as well as those
of people interviewed were there. In other cases, one essay appeared to have been
written by more than two people.

One might dso question whether students had been given enough guidance to know how
to cary out reseerch. Observation of classes where this topic was taught suggests too
much ground was covered too quickly, leaving the sudents confused. They say project
work is difficult, but it may be they have not been shown how to work in this way.
Coming draight from high school, sudents may need more guidance and supervison
undertake independent study of thiskind.

Organisation and timing of assgnments dso cregte problems. The Arts and Crafts and
Home Economics lecturers who both taught practical subjects did not seem to consult
about the times for assigning udents projects and as a result Sudents were given
projects that required extensive time to complete during the same period.

4.1.4 Teaching/learning materials and resources

The curricullum as documented provides ligs of textbooks and other reference materids
Undersandably, teaching and learning materids does make teaching esser. The Nationd
Teecher Traning College library is wel resourced compared to other inditutions in
Lesotho, particularly the universty library, and has a good sdection of reference books
on educationd foundations. Survey regponses confirm this, but indicate that students do
wat more reources manly in the foom of primay school textbooks syllabi and
teaching guides. Obsarvations reveded that dudents sddom use textbooks in class
having to rely on photocopied handouts given by the lecturers

Some of the practical subjects did not seem to be wdl resourced, and the survey indicaed
apercaived need for more labs and specidist rooms for at and domestic science.
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4.1.5 Improvements Suggested by Students

The responses to the survey quedion: ‘Which of these would improve your course?
provide intereing information, which can be compared with findings from the other
dudies The man difference is that a this point they want more time in schools, whereas
by the end of the (old PTC) course, they felt TP had been adequately long.

Table 4: Ranking improvements needed by Importance

Topic % ticking Very Important | Ticking No importance
and I mportant

More time working in school 100%

M ore teaching on subject content 100%

More textbook 93%

M ore teaching on methodol ogy 93% -

More timeto prepare for examinations 86% %

Smaller teaching group 85% -

More notes from tutors 69% -

More group work activity 64% %

More time to study on my own 64% 14%

The dudents seem anxious to do more practical work in schools and they want more
subject content, more methods and more textbooks Smadler teaching groups seem less
<dient for them then for ther tutors. In view of the overload, it seems surprisng that
rdaivdy few think more sudy time is important, but this perhaps confirms the evidence
from the tutors that they are not yet confident of their ability to work on their own.

Asked what would help them do better on assgnments, nine out of 14 chose ‘better
gacing and eght sad ‘better teaching. The responses seem critical both of the
teaching itsdlf and theway it is organised.

Students dso indicated in severd places that more tutors were needed, in paticular for
the bridging course and for practicd subjects.

4.2  Other themes

The next section deds with the sudent perceptions on more generd issues of college
relationships, the impact of the course o far, and their views of the teaching professon.

4.2.1 Views About the Lecturers
Two kinds of commerts aboout lecturers emerge from the data Those rdating manly to
ther teaching styles and methods were reported above, where it was shown that while

some maich their teaching to the students needs, others do not. The second st of
comments concerns the tutors persona and professiond relationships with sudents.
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Of the 21 recorded views about lecturers in the diaries, 17 were negative. It gppears that
not dl lecturers are acting as good role models. One student wrote:

My only problem is.. the teacher is not practising what sheis preaching. She used

to tell us that motivation could be used to encourage pupils on what they are
doing. But she does not even give verbal motivation such as good when some of us
give correct answers’.

Some tutors appear not to encourage sudents, nor to show them respect, often exhibiting

bad temper. For example, one of the sudents felt the tutor was a fault in not showing up
to dass but blamed students for the mistake:

The professional studies tutor became so angry with us saying we didn’t bring his
assignment on time yet on that day he did not come to class. He was so angry that

he did not teach saying all sorts of things.

Such demoativating attitudes were reported as early as during the bridging course, where a
student who was excited about practisng usng computers fdt frudrated by the tutor who
refused him the opportunity to do so.

Some tutors seem to treat Sudents as children rather than as the young adults they ares

My home Economics tutor discouraged us a bt when she says she will not
hesitate to chase us out of the class if we do something she does not like. For
example, talking during her lesson

Another wrote about the Music Lecturer:

| started to realise that a tutor could be angry of what we were not aware of — he
scolded us saying that we are like standard one pupil and that we could not sing.

In extreme cases lecturers are reported to use abusve language:

We were writing the final examination while two tutors responsible for
invigilating insulted us saying we were possessed by Satan/evil —they wondered if
we would pass the examination.

Survey data from this group and from the exiting cohort of PTC add a wider context to
these views  Although their diary comments are criticd, in the survey mogt of this group
sad they tutors were gpproachable, and two-thirds thought they were more friendly then
drict, while only haf sad they were ‘caring’. The exiting group (50+ respondents) were
more negative. More than hdf (58%) thought the tutors were unapproachable, two-thirds
saw them as drict rather then friendly, and again only haf thought they were caring.

There are many dgns that tutors do not dways take thar respongbilities as serioudy as
they should. Teaking the two surveys together, between a third and a quarter of
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respondents think tutors cannot be relied on to appear in class, or to mark and return
work. Half say they are unpunctud. Evidence from the obsarvations supports this.

There is even evidence of tutors engaging in commercid activities while teeching. One

of the lecturers used jokes as a cover for advertisng her busness “herbd life products’,
and gudents quedtioned the practice of using a lecture hal for sdling purposes.  Such
comments raise serious questions about the tutors professona standards and behaviour.

4.2.2 Sudent Teachers Views about Other Sudents

In the diaries, sudent teechers views about other sudents were mainly negative, though
one noted: ‘1 cope well with my colleagues . More frequently, cooperative work seemed
a problem, as seen in the comments over groupwork related above In addition, one
noted:

Class [work] is not effective because we took a long time making a quarrel. It is
at a time of professonal studies when we made a quarrel. Roughly we take a
whole period making a quarrel, so some of my group mates goes [sic] outside. |
think the students who go outside are bored of listening to others quarre.

Other concarns were about how new and old student teachers relate to one another. One
student reported thet:

...the administration and the students representative welcomed us very well,
although the old students treated us harshly.

This needs to be seen dongsgde comments from the Entry Questionnaire, however. In the
ealier survey, duderts appeared to vaue cooperation among ther peers, and many
mentioned ‘socid lifeé among the benefits of college life. 1t is not dear why the views of
this particular smal group are so negetive.

4.2.3 Sudent views of management

There was little in the diaries directly about this One student expressed pleasure about
the party given by the Director. Another complained about the accounts office:

The service they provided usis not good at all. We are only allowed to pay fees on
Tuesdays but when we arrive there, they serve us asif they are doing us a favour .

Implicitly, their complaints about overload and poor organisation of work suggests thet
the management is not dosdly in touch with Sudent problems.

4.2.4 Impact of the course so far

Most students seem to have accepted the “progressve’ pedagogy of the college, in that
al agree children learn best in smdl groups, and that teechers can improve the results of
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dow leanas While mog think children lean from asking quedions three-quarters
agree that teaching facts is the mogs important thing to do. On the issue of corpord
punishment, they seem to be divided with mogt of them thinking that it doesn't hdp
children learn, but hdf think it is difficult to kegp discipline without it. These responses

to the Likert items (see gopendix for detals) reved little difference from those they gave
ayea edlier.

When aked in the survey to write down two important new things they had learned,
many of the responses indicated in one way or another a new awareness or indght into

theteacher’srole, such as.

| realised that teaching is not just to stand and speak; many skills are needed for
teaching

Some said that they redlised that teeching is difficult and/or entails hard work:
To be a teacher needs moretime and effort....
A more cherful view wasthet:
teaching is enjoyable and interesting and such a great challenge to one' s life
Asked whether or not their ideas on teaching had changed, less than hdf sad yes Of the
gx comments mede, five were about new indghts into how tough and chdlenging a task
itis
having thought teaching is smple and less challenging task, | have come to
realise that it is not, because to change somebody’s mind is not a joke as it
requires a lot of skills, teaching involves many tiring activities that need a special
attention to deal with
A moreidedidtic view gppeared just once. One sudent wrote:
| have learnt that teaching is helping one to study and not giving out what has
been studied; also that the pride of teaching does not live in the salary that one
earns in the month but in every little achievement that the pupils show.

In generd, sudents seem to be ‘learning the discourse and becoming more aware of the
complexity of teaching, as wel asthe need for hard work, planning and preparation.

4.2 5.Career intentions

In spite of their complaints, the sudents said they were glad to be a the college and il
wanted to be teachers. Some smply expressed generd satisfaction about the course:

It hasimproved my standard of education and knowledge so far
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Others siressed the advantages of a Diploma

[1tig] different from PTC in... that our route iswide open to universities. It is not

a mater of must to be a primary teacher, one [can] be a career muncilor or an
education officer.

Nearly dl (11 out of 14) agreed that the course has made them more enthusiagtic about
being a teecher dthough one was less keen and two sad they fed the same. In the
urvey, only 2 (14%) say tha they would rather have gone to university, while nearly dl
agree that teaching is the best job they can get, that teachers are respected and that friends
think they are fortunate. However, nearly hdf say that they know many teechers who
would prefer to be doing something dse. Only 3 (21%) say they would rather teach a

secondary leve.

This evidence is congdent with the data from the other surveys, which found that most
respondents intended to reman in the teaching professon, a large mgority of them
saying they would teach a Primary rather than Secondary level. However, mogt of them
ds sad they would like to further their gudies This group, with their Diplomas, may
not be so content to remain in the primary schools, asindicated by the quote above.
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CHAPTER 5

CONCLUSONS

This is a very amdl sample and we should be wary of drawing too many firm condusons
from it. The evidence comes mainly from sudent written data — the survey and diaries —
and had there been more time to conduct individuad and/or focus group interviews a
clearer picture might have emerged. However, the findings of the companion dudies
confirm the generd direction of the results Together they present a quite worrying
picture of how some dudents are experiencing the DEP curriculum and, if substantiated,
cdl for some serious rethinking of the curriculum and of how it is taught.

The fallowing are some of the main points emerging:

On the whole, sudents are pleased to be a the college and say they 4ill intend to be
primary teachers. The overdl impact of the course so far has been to make them
aware of the complexity of the teecher’s task and of the hard work involved. It does
not gppear to have had much effect on their attitudes towards teeching in generd.

Conggent with these expressed career intentions, they vaue most what they ae
learning in the professond components of the course and would like this aspect of
the curriculum to be enhanced. Midway through the course, they fed they have not

had enough practical experiencein, or rdevant to, the primary schools.

They vadued the bridging course, but in spite of that chance to upgrade their subject
knowledge and study kills many are finding the academic aspects quite difficult, and
druggle to understand, especidly in Science. One reason may be ther rdatively poor
English language skills, and another their lack of good study habits and skills.

Good teaching is shown in some cases to hep them overcome thar difficulties, maths
being a podtive example  But in too may subjects the teaching seems uninspired,
and not matched to ther needs ether as college sudents or as future primary
teechers. Thisis borne out by the classroom observations.

Teacher educators should be able to demondrae different teaching dSrategies and
show how these can be gpplied flexibly, but this does not seem to be happening
much. In particular, sudents are not taught how to work in groups. This means it is
unlikedy they will in turn be adle to use this method fruitfully in schools  Vey few
tutors are modelling the syles of teaching that should be usad in primary dassrooms.

There is a gap here between the rhetoric and the practice Both the ams of the
curriculum, and the expressed views of tutors (Stuart et d, 2000) indicate a learner-
centred gpproach. But there is little evidence from this dudy, or from the dassroom
observetions, that tutors are ‘getting to the levd of the student’, ‘taking account of
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individual differences, or ‘hdping those with difficulties. By the same token,
dudents are not learning to solve problems, or to become credive and reflective
practitioners. Examples of professond reflection in the diaries are very rare,

Assessment practices are not satisfactory from a number of angles There seems a
good vaiety of continuous assessment methods used, but coordingtion between
ubjects is lacking, and tests and tasks are often st a the same time. This results in

further gtress for students, and probably in poorer achievement.

More serioudy, the anecdote about handing in phoney research papers suggests a
climate of cheeting. Informd discusson with tutors suggests that sudents often copy
even in exams. The fact that the Universty Senate has returned exam results severd
times because of the highly skewed digtribution of marks is further evidence. It is not
cdear whether such irregularities come from the lack of responghility on the pat of
Sudents only, or whether tutors also connive in such practices

Physical resources gppear to be largdy adequate a the college, though students dill
complain aout the fadlities Other sudies confirm that students do not use enough
textbooks in class, nor do they have access to primary school materids. For some
parts of the course there do not seem to be enough tutors.

The curriculum as a whole seems overloaded, compatmentdised and somewhat out
of dae dudents have little sudy time and little tutorid support while doing ther
may assgnments. A more dimmed down and focussed curriculum, with more
attention paid to individud sudent needs, especidly in language and sudy skills, and
with remedid hdp avalable in core subjects, might raise sudent morae, and perhaps
make them more reedy and willing to cooperate with each other aswell.

One of the saddest findings from this dudy is tha Sudents percgptions of many
tutors are quite negative, though there are honourable exceptions.  The evidence here
Lggests some tutors are poor role modds not only in teaching but dso in nurturing
and supporting student teechers through a difficult and demanding curriculum.  Some
tutors dandards of punctudity, courtesy, caring, responshility and professond
ethics leave much to be desred. One wonders how far the sudents will interndise
these modds and eventudly reproduce them in their jobs.

18



REFERENCES

Lefoka, J P. & Suat, J (2001) Andyss of the curriculum as documented a the
Nationd Teacher Training College in Lesotho. Muster Discusson Pgper 23, The Centre
for Internationa Education, The University of Sussex, Famer.

Lefoka, J. P. e d (forthcoming) Lesotho Country Report (to be published as part of the
MUSTER discusson paper series)

Suart, J. Kunje, D. & Lefoka, P. J. (2000) Careers and Perspectives of Tutors in Teacher

Training Qlleges: Case Studies of Lesotho and Maawi. MUSTER Discusson Peper 16.
The Centre for International Education, The Universty of Sussex, Fmer.

19



Appendix 1: Lesotho Midway Likert Items

Statements % Agreement
1. Schoal children learn best whenin smdl groups 100%
2. The mogt important thing a teacher can do Is teach pupils facts that | 71.5%
they need to know

3. Teaechers cannot do much to improve the results of dow learners 0%

4. All you need to do well on college testsis good memory 85.8%
5. Schod pupils lean more from ligening to the teacher than from| 21.4%
asking questions.

6. Teachers find it difficult to mantaning disapline in school without | 50%
corpord punishmen.

7. Dong wdl in colege examindion is esder then doing wdl at | 28.6%
secondary school

8. I think it will be easy to use new teaching methods in my school 57.1%
9. Children need to be divided into ahility groups to be taught well 71.5%
10. | prefer bang assessed through assgnments then through end-of | 78.6%
term examination

11. I find 1t difficult to make teaching and learning ads 14.3%
12. corpord punishment is not useful for heping children to learn 78.6%
13. After teaching lessons in school | write down how to improve next | 100%
time

14. Examinaions are afar tes of what | have learnt a college 71.4%
15. Thereis no timein schoal for teechersto plan lessons well 0%
16. People who are good teachers do not need much training 14.3%
17. My frienas think | am fortunate to be a schoolteacher 85.7%
18. | fed well prepared to sart teaching now 50%
19. Women make the best primary schoal principas 64.3%
20. Teaching I1s easer than many other jobs| could do 21.4%
21. | need moretraining to be an effective teacher 92.9%
22. Teschers are born not made 42.9%
23. Teaching isavery difficult job to do wdl 42.9%
24. 1 would rather teach in a secondary school than a primary school. 21.4%
25. Men make the best primary school classteachers 35.7%
26. | would rather have gone to university than teacher traning college 14.3%
27. 1 think being ateacher iIsthe best job I can get 85.7%
28. Primary school teachers are respected by the community 85.7%
29. | know many teachers who would prefer to do other jobs 42.9%
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Appendix 22 Mid-Way Questionnaire

Dear Student

You have kindly helped us in various ways with this research project in the training of
teachers. Now you are about halfway through your Diploma in Education Primary, we
are interested in how you find your course. We would be most grateful if you would
answer the questions below as fully as you can. All the information will be kept
confidential.

About yourself

1. Your student number ...................

2. Your Ageinyears  ......coeieeennns

3. (Please tick your gender) Female () Male ( )

Section A: The Curriculum

Please think about your experience of the college courses so far, and answer the
following questions by ticking or entering a number in the relevant box.

1. Semester One

Your first semester comprised a bridging course in the main subjects. What did you
think about it? Please give your opinion by ticking the box below.

It should be increased

It should stay the same length

It should be decreased

It is unnecessary and should be abolished

2. How is teaching organised?
Think back to last week (or the last week of full teaching) and fill in the following to show
what kinds of teaching you had in the main subjects:

English Maths Science | Education

Lectures

Small group discussion with tutors
(less than 15 students)

Large group class discussions with
tutors (more than 15 students)

Group Work Activity

Observation in schools

Micro teaching

Project work
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3. Amount of time

Do you think the time available for different subjects should be more or less than it is

now?

Maths
Science
English
Education

Teaching Practice
Preparation

Teaching Practice
Micro-teaching

Other subjects (please
specify)

4. Theory and Practice

More
time

Much more
time

The
same

Much less
time

Less time

Is the balance between theory and practice on the course appropriate? Please tick

Theory
Practical Activity

Needs more time

About right

Needs less time

5. Content and methods

Is the balance between subject content and subject methods on the course appropriate?

Methods
Content

Please tick.

Needs more time

About right

Needs less time

6. Usefulness to trainee teachers
How useful do you rate the different kinds of courses? Please tick.

Subject Content
Subject Methodology
Education
Micro-teaching
Group Activity Work
Project Work

Very Useful | Quite usefu

I Not very
useful

Not Useful
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7. Ease or Difficulty

Which parts of the course are most easy and most difficult? Please Tick

Very Easy

Easy

Difficult

Very Difficult

English content

Maths content
Science content

Education

Subject Methodology

Micro-teaching

Project work

8. Improvements needed

What would improve your course most? Please tick

Very
important

Important

Minor
importance

No
importance

More teaching on subject content

More teaching on methodology

Smaller teaching groups

More time to prepare for end of
year examinations

More time to study on my own

More notes from tutors

More textbooks

More group work activity

More time working in schools

9. Are there any other things that should be included in the training course?

If yes, state what should be included.

10. Teaching quality

Please comment on the quality of the teaching on the course by ticking below

English

Excellent

Good

Average

Poor

Maths

Science

Education

Preparation for teaching practice
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11. Describing your tutors
Place a tick in the boxes that apply to your tutors.

For example, in the first row of boxes about whether tutors know their subject well:
if you think tutors know their subject well  tick under 1

if you think they know it quite well, tick under 2
if you think they are quite weak, tick under 3
and if they are weak, tick under 4.

Please read each pair of statements very carefully before ticking.

Generally tutors in this college:

1 2 3 4

Know subject Weak in the

well subject

Often link theory Rarely link

to practice in theory to

schools practice in
schools.

Rarely Encourage small

encourage small group work

group work

Always mark Never mark

and return students work

students work

Are Are

Strict Friendly

Are Are

Approachable Unapproachable

Are Are

Uncaring Caring

Teach only Emphasise

theory Practical work

Fair in Unfair in

assessment assessment

Are often late Are always on
time

Are there to Are often absent

teach all from teaching

required lessons

Lessons are Often irrelevant

relevant to to learning to

learning to teach teach

Lessons are Lessons are

Confusing easy to
understand
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11. Assessment

These are the continuous assessment activities suggested by the syllabus for the end of
modules. Think back over this term about which of these you have been given in each
subject. Please enter the number of times in the relevant box. If none, put O.

Essay (500 words)
Essay (1000 words)
Report on experiment
Class-based test
Library-based test
Take home test
Open book test
Mini project

Group project

Major project

Other (please
describe)

12. Improving your grades

English

Maths

Science

Education

What would help you do better on assessments? Please tick whichever is applicable

More time for revision
Better teaching
Better notes

More study time

Better spacing of assignments

More textbooks
Other (please specify)

13. Resources

Does the library have enough books and other material?

Subject course books
Primary school textbooks
Reference books
Education books

Much More Enough
more needed
needed
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14 Your wishlist
If the college was given M. 100,000 (one hundred thousand Maloti) what would you
advise the Director to spend it on?

Section B

Please answer the following as fully as you can. If there is not enough space use the
back of the page.

Y OUE StUARNE NUMIDBE: ..t e e et e e e et e e anens

1. Write down two important new things you have learnt about teaching since coming to
the college

2. Have any of your ideas about teaching changed? YES / NO (please circle)

If you circled YES, please explain how your ideas have changed:
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5. Please tick which of the following statements best describes your feelings:

The course has made me less keen to be a teacher

The course has made me more enthusiastic about teaching

| feel just the same about wanting to be a teacher as when [ started

SECTION C:
In this section, please place a tick in only one box for each question

6. School children learn best when in small groups.
Strongly agree
Agree
Disagree
Strongly disagree

7. The most important thing a teacher can do is teach pupils facts that they need to

know.
Strongly agree
Agree
Disagree
Strongly disagree

9. Teachers cannot do much to improve the results of slow learners
Strongly agree
Agree
Disagree
Strongly disagree

10.  Allyou need to do well on College tests is a good memory
Strongly agree
Agree
Disagree
Strongly disagree

11. School pupils learn more from listening to the teacher than from asking questions

Strongly agree
Agree

Disagree
Strongly disagree




12.

13.

14.

15.

16.

17.

18.

Teachers find it difficult to maintain discipline in schools without corporal
punishment.

Strongly agree

Agree

Disagree

Strongly disagree

Doing well in College examinations is easier than doing well at secondary school

Strongly agree

Agree

Disagree

Strongly disagree

| think it will be easy to use new teaching methods in my school

Strongly agree

Agree

Disagree

Strongly disagree

Children need to be divided into ability groups to be taught well

Strongly agree

Agree

Disagree

Strongly disagree

| prefer being assessed through assignments than through end-of-term
examinations

Strongly agree

Agree

Disagree

Strongly disagree

| find it difficult to make teaching and learning aids.

Strongly agree

Agree

Disagree

Strongly disagree

Corporal punishment is not useful for helping children to learn

Strongly agree

Agree

Disagree

Strongly disagree
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19.

20.

21

22.

23.

24.

25.

26.

After teaching lessons in school | write down how to improve next time
Strongly agree
Agree
Disagree
Strongly disagree

Examinations are a fair test of what | have learnt at College
Strongly agree
Agree
Disagree
Strongly disagree

. There is no time in school for teachers to plan lessons well
Strongly agree
Agree
Disagree
Strongly disagree

People who are good teachers do not need much training
Strongly agree
Agree
Disagree
Strongly disagree

My friends think | am fortunate to be a schoolteacher
Strongly agree
Agree
Disagree
Strongly disagree

| feel well prepared to start teaching now
Strongly agree
Agree
Disagree
Strongly disagree

Women make the best primary school principals
Strongly agree
Agree
Disagree
Strongly disagree

Teaching is easier than many other jobs | could do.
Strongly agree
Agree
Disagree
Strongly disagree
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27.

28.

29.

30.

31.

32.

33.

34.

I need more training to be an effective teacher

Teachers are born not made.

Teaching is a very difficult job to do well

| would rather teach in a secondary school than a primary school.

Strongly agree
Agree

Disagree
Strongly disagree

Strongly agree
Agree

Disagree
Strongly disagree

Strongly agree
Agree

Disagree
Strongly disagree

Strongly agree
Agree

Disagree
Strongly disagree

Men make the best primary school class teachers.

I would rather have gone to University than Teacher Training College

Strongly agree
Agree

Disagree
Strongly disagree

Strongly agree
Agree

Disagree
Strongly disagree

| think being a teacher is the best job | can get.

Strongly agree
Agree

Disagree
Strongly disagree

Primary school teachers are respected by the community

Strongly agree
Agree

Disagree
Strongly disagree

30




35.

I know many teachers who would prefer to do other jobs.
Strongly agree
Agree
Disagree
Strongly disagree
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